Lifespan Development 
Abstract
Behaviourism suggests that all behaviours are learned through conditioning. The social learning theory emphasises the importance of observation and imitation in learning, while the focus of the humanistic perspective is on needs and motivations to understand human behaviour.  Maslow's hierarchy of need describes how needs are changing as an individual develops, however, Goebel and Brown questioned Maslow's theories.
Behavioural Perspective
According to Beckett and Taylor (2010, p. 77), learning theory is not a stage model and it does not offer a model of development. Beckett and Taylor (2010, p. 76) suggested that behaviourism emphasises the environment as a primary influence in learning. Beckett and Taylor also pointed out that the methodology associated with learning theory is based on physical sciences and controlled experiments, however, it avoids cognitive processes and the psychoanalytic emphasis on exploring with past.
Pavlov (cited in Beckett and Taylor, 2010, p. 78) discovered the basic concept of 'classical conditioning', after he found that an innate reflex (salivation of a dog at the sight or smell of food) can be conditioned when it is associated with a new stimulus (buzzing sound). Watson argued (as cited in Beckett and Taylor, 2010, p. 80) that the connections between new stimulus and the cause of automatic response would be stronger if the two things occurred together frequently or if they had occurred recently. B. F. Skinner (cited in Beckett and Taylor, 2010, p. 81) was the inventor of the term 'operant conditioning'. He found that a reinforcement can strengthen a behaviour and learned behaviours normally extinguish over the time if they are not reinforced positively or negatively.
Albert Bandura (1977, cited in Beckett and Taylor, 2010, p. 85) explored observational learning and formed the social learning theory. Beckett and Taylor  (2010, p. 87) suggested that from a psychological perspective, gender roles are learnt. They also noted that boys and girls are exposed to different learning environment and they are differentially reinforced while taking part in what is seen 'gender appropriate' or 'gender inappropriate' activities and that will shape their behaviour. Bandura (1977, cited in Beckett and Taylor, 2010, p. 88) noted that children tend to copy the same gender parent, but both genders are likely to imitate those models who are perceived to have more power. 
Beckett and Taylor (2010, p. 89) emphasised that social learning theory can be used to explain different patterns of behaviour, which are learnt by different people from different classes and different ethnic backgrounds, which in the past were often  seen as innate rather than learnt. However, Golombok and Fuvish (1994, cited in Beckett and Taylor, 2010, pp. 88-89) noted that biological differences also have influence on behaviour.
Eysenck (2009, p. 358) suggested that social learning theorists assume that learning processes are very similar at all ages, however, it is wrong. For example, a young child and an adult might focus on the different behaviour while they are watching a movie. Eysenck also pointed out that children engage in general learning as well, so they have organised beliefs about sex differences.
Humanistic Perspective

Eysenck (2009, p. 56) noted that from the humanistic perspective, motivation is important to understand human behaviour. He stated that most need theories assume that humans have a wide range of needs  that motivate them. The best known need theory is Maslow's (1954;1970, cited in Eysenck, 2009, pp. 56-57) hierarchical theory, where physiological needs are at the  bottom and safety/security is on the next level. In the middle of the hierarchy are needs for affection and intimacy. The next level moving up is the need for esteem, while self actualisation is at the top of the hierarchy. Maslow assumed that human growth is associated with maturity. This prediction was supported by Reiss and Havercamp (2005, cited in Eysenck, 2009, p. 57). They stated that 'lower' motives (e.g., eating, exercise) were stronger in younger than older adults, while higher motives (e.g., honour, idealism) were stronger in older than younger adults.
Goebel and Brown (1981, pp. 809-815) found that there is a significant evidence of age differences in motivation for all needs except security, although,  their research gave only a limited support to Maslow's hierarchy as a developmental sequence. Their study also revealed that esteem needs peak at adolescence and decrease at later stages of development, whereas love needs continue to rise into young adulthood. Goebel and Brown (1981, p. 814) noted that Maslow recognized the occurrence of reversals within the hierarchy and noted the esteem-love reversal to be the most common in the United States. However, this need order agrees with Erikson's (1968, cited in Goebel and Brown, 1981, p. 814) theory that adolescents go through the process off identification and integration and they demonstrate tendency toward egocentricity and relatively superficial interpersonal relationships as compared with those of the young adults.
In contradiction to the growth implications of Maslow's hierarchy, Goebel and Brown's (1981, p. 814) study found that in later adulthood, there is a slight decrease in need of self-actualization and a slight increase in the influence of physical and security needs. These findings reflect trends similar to developmental theorist findings, such as Buhler (1967, cited in Goebel and Brown, 1981, p. 814), who suggests that there is regression in the need for satisfaction during old age and this supports the developmental nature of motivations. However, Goebel and Brown (1981, p. 814) suggested, the applicability of any theory tends to be limited to specific times and cultures and this may have contributed to the fact that their study did not strongly support  Maslow's hierarchy.
Hanley and Abel (2002, cited in Eysenck, 2009, p. 58) criticised Maslow's model that it is based heavily on Western individualistic ideals of personal growth and avoids the importance of relatedness in self-actualisation.  According to Eysenck (2009, pp. 26-27), the humanistic approach of psychology is often seen as limited and unscientific. However, he suggested that  Maslow emphasised positive aspects of human motivation, while many other theorists (e.g., Freud) devoted attention to the negative side of human nature (Eysenck, 2009, p. 58).
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